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1. INTRODUCTION
Mentoring is a complex, interactive pro-
cess that takes place between people with dif-
ferent levels of experience and expertise, in 
which the expert (mentor) gives support to his 
colleague in order to become more efficient 
in the work and to contribute to the achieve-
ment of the goals of the institution in which 
he works. The ultimate goal of this process is 
professional development and career advance-
ment (According to Carmin, 1988, as cited in 
Hester and Setzer, 2013). The mentoring pro-
cess is an integral part of every sphere of life 
and work. Through this process: the general 
and specific work competencies of the mentee 
are being promoted, emotional support is giv-
en and the knowledge, skills and experience of 
the mentor are transferred to the mentee, and 
this indirectly improves the quality of work in 
the institution itself.
Mentoring as a process has always ex-
isted in the sphere of education, regardless of 
the form in which it came through time (formal 
or informal). In the educational sphere, main 
participants in the mentoring process are the 
experienced teacher (teacher - mentor) and the 
beginner teacher – novice teacher, who mutu-
ally share knowledge, skills and experience. 
Essentially, this type of targeted interaction 
helps beginner teachers to become successful 
in their profession and to improve the results 
of their work in the long run (Ingersoll and 
Kralik, 2004). There is also research evidence 
that mentoring affects positively in terms of 
improving professional and vocational per-
formance not only among novice teachers, but 
also among experienced teachers (Washburn-
Moses, 2010). 
Mentoring as a form of strengthening 
the competencies of teachers is widely accept-
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A B S T R A C T
Mentoring as a form of strengthening the competencies of teachers 
is widely accepted in the educational system of the Republic of Macedonia. 
Generally, experienced teachers and those who are new perceive this process 
as inevitable for strengthening and retaining quality staff. The goal is to 
explore what teachers think about mentoring novice teachers in teaching. 
In line with the stated goal, we tried to answer the following questions: Are 
there differences in teachers’ views and opinions about the mentoring process 
regarding their work experience? Does mentoring as a process contribute to/
for teachers’ professional development? Are there differences in views and 
opinion of teachers for the mentoring process regarding their experience 
and involvement in the mentoring of novice teachers? The obtained results 
pointed to the weaknesses that the mentoring process in our country is 
facing with. Although mentoring as a process is regulated by law, in practice 
there are still inconsistencies in its realization, both from the aspect of the 
approach and from the aspect of effectiveness. The recommendation to 
schools is to try, in addition to mentoring, to offer other forms of support 
to novice teachers and to try to support the teaching profession through a 
continuous investment (staff and financial). 
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ed in the educational system of the Republic 
of Macedonia. Generally, the experienced 
teachers and those who are new perceive this 
process as inevitable to strengthen and retain 
quality staff. The mentoring process helps be-
ginner teachers in a way that it facilitates the 
process of transition from studies to practice 
and helps them to turn the potential failure into 
success, and on the other hand, this process 
provides children with quality teaching. The 
value of the mentor is of great importance, but 
at the same time, the benefit that the mentor 
has in the process is important.
By definition, a mentor is an expert with 
experience that helps less experienced col-
leagues in further development of their com-
petences (Directions for mentoring and fol-
lowing the individual work of students, 2017). 
In this process, the mentor tries to improve 
the skills of the novice teacher, skills that are 
already developed at the mentor itself. The 
role of the teacher - mentor is to help the nov-
ice teacher successfully pass the first year of 
his working experience as a teacher, through 
dedicated time to monitor, giving feedback, 
transferring good practices and leading con-
versations, acquiring professional experience, 
but also building views and values important 
in the teacher’s profession (Ristovska et. al., 
2016, p. 8). The whole process implies that 
there is a partnership between the mentor and 
the mentee. The novice teacher should see it-
self as a partner and colleague of his mentor. 
Throughout their cooperation, the mentor and 
the mentee should be guided by the following 
principles: confidentiality, availability, open-
ness, optimism, efficiency, respect. A good 
mentoring process is characterized with: good 
planning, continuity, monitoring and feed-
back, reflexivity. The success of this process 
depends on the established relationship and 
collaboration between the mentee and the 
mentor (Ristovska et. al., 2016).
The people who serve as mentors are 
the foundation of any mentoring program. The 
quality of this foundation is determined by the 
way a district or school approaches three key 
program elements: Mentor Selection Criteria, 
Continuous Mentor Growth, Human Capital 
Structure (Educator Effectiveness, January 
2018 — Mentoring New Teachers, p. 2). 
Benefits from the mentoring process 
have all stakeholders: novice teachers, men-
tors and the school itself. 
Benefits for the novice teachers are: 
• He will become more secure in what 
he does and he will perform the teaching more 
competently, he will create a good working at-
mosphere in the classroom and he will create 
a good relationship with students, teachers and 
parents;
• He will learn to learn, to promote 
professional practice through learning from 
multiple sources and different approaches, 
exchange experiences and opinions with the 
mentor and other colleagues;
• He will acquire reflective skills for 
self-evaluation of the work and for using such 
knowledge to promote his own work;
• He will be introduced in the planning 
of its own professional development
• He will feel safer and more prepared 
for taking the professional exam
Benefits for the mentors are:
• To receive information about their 
own skills and on the basis of it to improve 
their own competencies;
• To enrich his professional experience 
and to develop professionally;
• To acquire the mentoring competen-
cies necessary for advancement in the advi-
sor’s position.
Benefits for the school are: 
• Gets professionally trained staff;
• Development of school culture;
• Upgrading and improving the skills 
and knowledge of the existing teaching staff;
• Interaction and cooperation between 
the staff (Ristovska et al. 2016, р. 11; Steva-
novska, 2012).  
1.1. System of mentoring in Republic 
of Macedonia
In Republic of Macedonia, the mentor-
ing process of new teachers in schools is regu-
lated with the primary and secondary educa-
tion laws, as well as with other bylaws. 
Teachers who enter the educational pro-
cess for the first time go through several stag-
es, starting with monitoring mentor’s work, 
realization of teaching under mentorship, to 
self-realization of what he has learned.
There are four categories and levels of 
jobs for employees – teachers in primary and 
secondary schools in the Republic of Mace-
donia, these are novice teacher, teacher, teach-
er - mentor and teacher - advisor (Primary 
Education Law. Consolidated text p. 32; Sec-
ondary Education Law. Consolidated text p. 
30). 
The teacher progresses, moving one 
level to another, gaining the appropriate title: 
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from novice teacher, teacher, through teacher - 
mentor level, up to teacher - advisor. The Min-
ister on the proposal of the Bureau of Educa-
tion and Science and the Center for Vocational 
Education and Training prescribes the profes-
sional standards and method of acquisition of 
the titles teacher - mentor and teacher – advi-
sor (Law for teachers in primary and second-
ary schools. Consolidated text p. 8). 
A novice teacher is a person, who is em-
ployed for the first time in primary, i.e. public 
secondary school (Primary Education Law. 
Consolidated text, p. 35; Secondary Education 
Law. Consolidated text, p. 33). Teacher’s ap-
prenticeship starts from the entry of the teach-
er-beginner in the classroom and lasts for one 
year. The novice teacher has his own mentor (a 
teacher appointed by the principal who teach-
es the same or affined subject with the nov-
ice teacher) from whom he learns throughout 
this entire period. During the apprenticeship 
period, the novice teacher with the help of his 
mentor works to strengthen the following six 
segments: knowledge about the subject and 
the educational system, teaching and learn-
ing, creating a stimulating learning environ-
ment, social and educational inclusion, com-
munication and cooperation with family and 
community and professional development and 
professional cooperation (Tasevska, Stojanov 
and Mickovska, 2016, p. 13). 
Novice teacher who has completed 
non-teaching studies is also obliged to at-
tain apprenticeship, before taking the voca-
tional exam, and before that, he must pass the 
pedagogical-psychological and methodical 
preparation (pedagogical qualification). This 
pedagogical qualification encompass passing 
the examinations of pedagogy, psychology, 
teaching methods, two elective subjects (from 
the list of offered elective subjects) and to re-
alize 45 day practice in school (Regulations 
for manners of following of the teaching pro-
cess, exams for pedagogic, psychologic and 
methodic preparations, Official Gazette of the 
Republic of Macedonia, 56/2014).
Teacher – mentor is a teacher who: must 
have at least 5 years of working experience as 
a teacher; at the last conducted integral evalu-
ation, his work as a teacher should be evalu-
ated with not less than four (4); and these 
teachers should satisfy a certain minimum of 
points for achieving the professional standards 
for teacher-mentor (points for teacher promo-
tion can be received for: professional devel-
opment, professional practice, professional 
cooperation and cooperation with family and 
community) (Law for teachers in primary and 
secondary schools. Consolidated text p.1-9). 
For promotion in the title teacher-mentor, it is 
not enough just to be excellent teacher, expert 
in your field, but these teachers need to prove 
that they are leaders in the school and that 
from their engagement the whole collective in 
the school has a benefit (Tasevska, Stojanov 
and Mickovska, 2016, p. 39).
The mentor of the novice teacher is de-
terminated by the school principal, from the 
ranks of teachers i.e., the professional asso-
ciates or educators who perform the work for 
which the novice teacher is trained and have 
the title teacher - mentor or teacher - advisor 
(Primary Education Law. Consolidated text, p. 
35; Secondary Education Law. Consolidated 
text, p. 33).
1.2. Duties of the teacher - mentor 
The mentor needs to work with the 
mentee to establish an input-output process 
which is functional and sophisticated (Guide 
to mentoring, 2012, p. 8). The teacher-mentor 
has numerous responsibilities, and part of the 
duties related to the mentoring process of the 
novice teachers are (Primary Education Law. 
Consolidated text, p. 35; Law for teachers in 
primary and secondary schools. Consolidated 
text, p.11; https://educiranje.wordpress.com): 
• To prepare a program that includes 
methodical, didactical and other preparation 
needed to train the teacher and for taking the 
exam;
• Prepares a report for the novice teach-
er work; 
• Participates in the preparation of the 
school’s development policies and performs 
other tasks in accordance with the acquired 
competencies for a teacher-mentor;
• To detect the initial needs of the novice 
teachers related with the first teaching classes 
and with the behavior towards students and 
parents, through timely holding meetings; 
• To inform the novice teacher that he as 
a mentor is here for him and that he is free 
to contact him and ask for everything that in-
terests him and is related to the teaching pro-
fession; 
• To help him in the process of acquaint-
ing and acceptance. To create conditions the 
novice teacher to be treated as a professional 
by other teachers in the school collective; 
• The novice teacher can come up with 
fresh ideas and knowledge related to the edu-
cational activity. The mentor should help him 
to put those ideas and knowledge into action, 
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i.e., their successful realization, of course, if 
they are good and applicable, not to neglect 
them and suppress them without giving him 
a chance to see how they would function and 
could be applied in practice.
1.3. Monitoring and evaluation of 
teachers work
Every three years, the State Educational 
Inspectorate performs integral evaluation of 
the educational work legality in the school 
and individually evaluate each teacher and 
professional staff. For teachers who plan to 
progress in higher title, it is very important 
to get a grade 4 or 5 by the State Educational 
Inspectorate, by which they will be entitled 
to apply for promotion to a higher title (Ta-
sevska, Stojanov and Mickovska, 2016,  p. 
15). Recently (besides State Educational In-
spectorate), the Bureau for Development of 
Education is in charge of monitoring the work 
of the teachers and professional staff, and will 
also play an important role in the assessment 
of the teachers because of their progress in the 
title teacher-mentor and teacher–advisor  (Ta-
sevska, Stojanov and Mickovska, 2016, p.16). 
1.4. Financing 
Apprenticeship lasts for one year. Dur-
ing the apprenticeship, the novice teacher is 
paid a salary equal to 80% of the salary of the 
teacher, of the professional staff, or the edu-
cator. During the apprenticeship, the mentor 
follows the novice teacher. For the mentor’s 
work, the school pays a fee to the mentor in 
the amount of 10% of the salary that the nov-
ice teacher will receive after completion of the 
apprenticeship (Primary Education Law. Con-
solidated text, p. 35).
2. MATERIALS AND METHODS
Subject of this research are views and 
opinions of the teachers from primary and 
secondary schools in Republic of Macedonia, 
regarding the process of mentoring novice 
teachers in the teaching process and how it 
contributes to teacher’s professional develop-
ment.
The purpose of the research is to dis-
cover what teachers with different work ex-
perience, as well as teachers who have expe-
rience in mentoring novice teachers, think 
about the process of mentoring novice teach-
ers in teaching. In line with our goal, we tried 
to answer the following questions:
1. Are there differences in teacher’s 
views and opinions for the mentoring process, 
regarding their work experience?
2. Does mentoring as a process contrib-
ute to/for teacher’s professional development?
3. Are there differences in teacher’s 
views and opinions for the mentoring process, 
regarding their experience and involvement in 
the process of mentoring novice teachers? 
The sample consists 398 teachers (pri-
mary and subject teachers) from 28 city pri-
mary and secondary schools with approxi-
mately equal material-technical working 
conditions and with approximately equal so-
cial structure of students. Of these, 73.9% are 
female and 25.1% male. According to work 
experience, most of the teachers are with work 
experience of 6-15 years (37.7%), 21.6% have 
work experience over 25 years, 19 % have 
work experience of 16-25 years and 16.8% 
with work experience of 1-5 years. According 
to the working position, 40.2% are primary 
school teachers, 34.2 % are subject teachers 
in secondary school and 24.6% are subject 
teachers in primary school. Of the total num-
ber of respondents, 39.5% have been mentors 
of novice teachers.
Presented results are only one part of the 
project “Professional Development of Teach-
ers in the Republic of Macedonia - Condi-
tions and Challenges”, realized within the 
Faculty of Educational Sciences, Goce Del-
cev University in Stip, Republic of Macedo-
nia, 2016-2018. The goal of the project is to 
study the position and function of the system 
for teacher’s professional development in 
Republic of Macedonia, analyzing: the peda-
gogical-organizational setup of the system for 
teacher’s professional development; teacher’s 
views and opinions regarding the functional-
ity and applicability of the established system 
for professional development and their expec-
tations from the institutions regarding this is-
sue; factors that influence on the motivation 
for professional development; forms for pro-
fessional development of teachers; individual 
needs for the type, manner and content of the 
professional development; satisfaction from 
their own level of professional development, 
as well as comparison with other models of 
professional development and proposal of a 
new national model.
For the purpose of the research, a survey 
questionnaire is used. In addition to the basic 
data (school, gender, position of the school, 
current position of the teachers, work experi-
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ence, educational level) the questionnaire also 
contains, closed-type questions - an assess-
ment scale where the teachers determine the 
level of agreement and satisfaction with the 
offered claims. 
The obtained results are analyzed and 
presented using the descriptive statistics: fre-
quencies (f), percentage (%), and non-para-
metric procedure: analysis of variance (f-test) 
and t-test. The data obtained from the survey 
are processed using the statistical package 
SPSS 19.
3. RESULTS 
Table 1. Difference between views of the teachers with different work experience, re-
garding the mentoring process of the novice teachers (ANOVA)
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4. DISCUSSIONS
4.1. Teacher’s views and opinions 
in correlation with their work 
experience
Differences in responses of the teachers 
with different work experience are analyzed 
using the F-test. The influence of the teach-
ers’ work experience on teacher’s views for 
the set questions was statistically significant 
in almost all of the analyzed answers. This 
leads to the conclusion that teacher’s work ex-
perience plays an important role regarding the 
estimation of the mentoring process of novice 
teachers, and how this process contributes to 
teacher’s professional development. Statisti-
cally significant differences are at the level of 
0.01 and 0.05 (Table 2).
4.1.1. Differences in teacher’s views 
and opinions about the  
mentoring process regarding their 
work experience
Major number of teachers (79%) agree 
that the current mentoring system for novice 
teachers needs to be improved.
For the question, to indicate the weak-
nesses of the current mentoring process (sev-
eral views were offered), the surveyed teach-
ers gave the following answers.
Regarding the fact that mentor teachers 
do not have developed social skills for men-
toring, a large percentage (23.6%) of teachers 
do not agree at all with the view that mentor 
teachers of novice teachers don’t have devel-
oped social skills for mentoring.
A large proportion of teachers (30.4%) 
fully agree that mentor teachers are not al-
ways able to follow the classes of the nov-
ice teachers, due to obligations in their own 
classroom. At the same time, a large propor-
tion (25.4%) agree that mentor teachers often 
perceive this role as peripheral in their pro-
fession. Regarding the view that mentor teach-
ers are not financially motivated enough to 
perform this task, 26% of teachers fully agree, 
while 17% agree, which may be the reason 
why they experience mentoring as a periph-
eral obligation and do not regularly follow the 
classes of the novice teachers.
For the question, whether mentor teach-
ers should be trained specifically for mentor-
ing, a large proportion (49%) of teachers agree 
that they should be trained, and 35.4% partly 
agree that mentor teachers should be specially 
trained for mentoring. Statistically significant 
differences at the level of 0.01 on this issue is 
observed in the responses of novice teachers 
who agree with this and teachers with working 
experience of 16-25 years who partially agree 
with the view that mentor teachers should be 
specifically trained for mentoring of novice 
teachers.  This corresponds with the recom-
mendations given in the Project for Profes-
sional and Career Development of Teachers 
in Republic of Macedonia (Mickovska et al., 
2013) where is express the need for prepara-
tion of a manual for preparation of a mentor-
ing program and introduction of mandatory 
training for mentors.
The selection of the teacher-mentor for 
the novice teachers should be according to 
certain criteria. These criteria are noted in the 
Law for Teachers in Primary and Secondary 
Table 2. Differences in the views and opinions among teachers who were and were not 
mentors for novice teachers in relation to the process of mentoring novice teachers (t-test)
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Schools. According to this, we were also inter-
ested in the opinion of the teachers included in 
the sample. For the question where the teach-
ers were asked to determine, according to 
which criteria the mentors for novice teachers 
were selected in their schools, several views 
were offered on which the teachers gave the 
following answers:
For the offered views, 35% of the teach-
ers agree that most often as a criterion is taken 
the principal’s preference, the length of the 
work experience of the teachers (27.6%), 
the teacher’s cooperation (21.1), and quality 
of the teachers (28.6%). While 37% of them 
consider that the in the selection of the teach-
ers, the expressed wish of the teachers is rarest 
respected. 
In some of these views, we have seen 
that there are statistically significant differ-
ences. Namely, they are perceived in the view 
for teachers’ quality, where we found that old-
er teachers (work experience over 25 years) 
rarely consider that quality is considered as a 
selection criterion, versus novice teachers who 
often consider that teachers quality is consid-
ered as a criterion for the choice for mentor 
teacher of the novice teachers.
Statistically significant differences at 
the level of 0.01 are also perceived in the view 
according to the principal’s preference. Also 
in this view, the differences are noted/ de-
termined between more experienced teachers 
(more than 25 years work experience) com-
pared with novice teachers that has less year 
of working experience. In this regard, more 
experienced teachers consider that in process 
of selection of mentor teachers, the prefer-
ences of the principal are often used as main 
criteria for selection. Compared with them, 
novice teachers consider that such practice is 
rarely used (Table 1).
Whether novice teachers should spend 
their apprenticeship in the same classroom 
with their mentor is an issue in which the larg-
est percentage (48.7%) of the respondents 
partially agree. Statistically significant differ-
ences at the level of 0.01 were observed in the 
responses of teachers with work experience of 
16-25 years who partly agree that they should 
be together, and the novice teachers who agree 
that they should spend their apprenticeship in 
the same classroom with their mentor-teach-
ers.
At the end, the teachers were asked for 
opinion Whether school should offer other 
forms of special support, in addition to men-
toring, as a support to novice teachers? Sta-
tistically significant differences at the level of 
0.01 were observed in the responses of novice 
teachers who agreed that the school should of-
fer to novice teachers’ support other than men-
toring, unlike the rest, older teachers (with 
work experience over 16 years) who do not 
agree with that, that the school should offer 
another form of support.
4.1.2. Differences in the views and 
opinions of teachers with different 
work experience, regarding whether 
mentoring as a process contrib-
utes for/to teachers’ professional 
development
Regarding the dilemma does mentoring 
as a process contributes to the professional 
development of teachers, teachers were asked 
the following questions: Mentoring novice 
teachers and future students contributes to 
the professional development of teachers and 
According to you, the way of mentoring nov-
ice teachers in your school contributes to the 
professional development of mentor teachers 
(Table 1).
In the first question, Mentoring novice 
teachers and future students contributes to the 
professional development of teachers, statis-
tically significant differences were noted at 
the level of 0.01. Differences are noted in the 
responses of novice teachers who think that 
it contributes a lot to teachers’ professional 
development, and teachers with 6-15 years’ 
work experience who think that mentoring as 
a process partly contributes to their profes-
sional development.
Statistically significant differences at 
the level of 0.01 were also observed in the 
question where teachers were asked to answer 
whether the way of mentoring novice teachers 
in your school contributes to the professional 
development of mentor teachers. The biggest 
differences were noted among the responses of 
teachers with 1-5 years’ work experience who 
believe that mentoring process implemented 
in their school does not contribute to their 
professional development, unlike older teach-
ers (with work experience of 16-25 years) who 
consider it partly contributes to their profes-
sional development.
This response also corresponds with the 
remarks noted in the recommendations for im-
proving the mentoring system in the Republic 
of Macedonia, where it is stated that appren-
ticeship is not carried out in a systematic way; 
there are no procedures and instruments for 
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promotion in titles and there is no evaluation 
system for professional development related 
to the system for promotion in titles. This is 
an indication that measures need to be taken 
in order to improve the existing and practicing 
the already proposed model of mentoring nov-
ice teachers, which would contribute to their 
better inclusion in the school life.
4.2. Teacher’s opinions and attitudes 
in relation with their experience and 
involvement in mentoring novice 
teachers
Differences in teachers answers regard-
ed their experience and their direct involve-
ment in mentoring of the novice teachers in 
the teaching process, were analyzed using the 
t-test. The results that we received, showed 
statistically significant differences in some of 
the answers of the questions, that led to the 
conclusion that teacher involvement in the 
mentoring process of the novice teacher’s 
influences on their positive attitudes towards 
mentoring as a process for involving novice 
teachers in the teaching process, and that this 
contributes to their professional development. 
The statistically significant differences are at 
the level of 0.01 (Table 3).
The results showed that a large propor-
tion of teachers (79%) agreed that the current 
mentoring system for novice teachers should 
be improved. Regarding the offered state-
ments in which the teachers were asked to 
indicate the weaknesses of the current men-
toring system, we noticed certain differences 
between teachers. The differences are statisti-
cally significant at the level of 0.01 and are 
seen in the statements: Mentor teachers have 
not developed social skills for mentoring and 
Mentor teachers financially are not motivated 
enough to carry out this task.
Namely, with the statement that teach-
ers have not developed social skills for men-
toring agree teachers who have not been 
mentors until now, while teachers who were 
mentors disagree with this claim. In the sec-
ond statement, it is expected that teachers who 
are mentors of novice teachers agree with the 
statement that financially are not motivated 
enough to carry out this task, unlike those who 
are not mentors who answered that they dis-
agree that they are not financially motivated 
enough. Perhaps the funds they receive do not 
correspond with the obligations imposed on 
them as mentor teachers.
Regarding whether mentoring as a pro-
cess contributes to the professional develop-
ment of teachers, we noted that a large pro-
portion of them (62.6%) think that mentoring 
novice teachers partly contributes to the pro-
fessional development of teachers, and 28.4% 
that it contributes a lot.
Statistically significant differences be-
tween teachers who were and who were not 
mentors of novice teachers were obtained on 
the question in which they were asked to de-
termine whether the way of mentoring novice 
teachers in their school contributes to the pro-
fessional development of teachers. Positive at-
titude regarding this, that it contributes, con-
sider teachers who already have experience in 
mentoring young future teachers, as opposed 
to teachers who haven’t been mentors, who 
believed that it does not contributes to the pro-
fessional development of teachers.  
This attitude can be linked with the ob-
ligation of mentor teachers to prepare a report 
on the implementation of the mentoring pro-
gram and for the achievement of the basic pro-
fessional competencies of the novice teacher.
After completing the process of men-
toring, mentor makes self-evaluation for the 
work he has done, so this serves for his pro-
fessional and career development (Ristovska 
et al., 2016).
5. CONCLUSIONS
Mentoring process is of particular im-
portance for teachers who are at the begin-
ning of their careers. Hence, the importance 
of novice teachers to receive mentor teachers 
who will be able with their own knowledge, 
skills and practical experience to introduce 
novice teachers into teaching profession and 
school life. Mentoring process creates a num-
ber of prerequisites for cooperation between 
novice teacher and teacher mentor. It is in 
favor of both the newly appointed teacher 
who draws experience and ideas from his col-
leagues as well as from the mentor who, in the 
framework of working with a new colleague at 
school, is given the opportunity to make sense 
of his own pedagogical practices, to analyze 
a number of situations in the professional 
sphere, which contributes to the enrichment of 
his / her professional skills.
The results of our research pointed to the 
weaknesses that the mentoring process in our 
country is facing with. Although mentoring as 
a process is regulated by law, in practice, there 
are still inconsistencies in its practical imple-
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mentation.
Most teachers agree that in the current 
mentoring system of novice teachers, changes 
are needed. They emphasized the need to de-
velop instruments and procedures for career 
advancement and a system for evaluating pro-
fessional development, as well as greater fi-
nancial motivation of mentor teachers, which 
could be achieved through the development 
of new financial plans for promotion in titles, 
which increases awareness of a more serious 
approach to mentoring as one of the ways for 
the professional and career development of 
teacher. 
Novice teachers emphasize the need for 
more frequent contacts with their mentors, 
the need for greater attendance of the mentor 
teachers at their classes. Hence, it is recom-
mended that schools, in addition to mentoring, 
should offer other forms of support to novice 
teachers and for the state to try to support the 
teaching profession through continuous in-
vestment (staffing and financial).
The main advantage of the research is 
that it proves that the relationships established 
between the mentor and the novice teacher 
are realized in formal and informal structures 
by supporting both the school leadership and 
the entire pedagogical team. The established 
teacher gives a strong start to the young teach-
er, sharing not only his classroom and extra-
curricular experience but also his / her skills 
and attitudes.
In this context, the prospects for our 
next research on this scientific problem can be 
directed toward positive practices in the men-
toring process, primarily in the countries of 
the region, and later wider, in order to adopt 
and implement them in our system.
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